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1. Introduction 
 
In the school curriculum, reading is the basic tool in learning. It is the process of getting meaning and interpreting 
symbols drawn from the printed page and experiencing the image, idea, passion, or experience of the author. As 
stated by Alnahdi and Aftab (2020), reading is a gateway to all other information, which may lead to understanding 

 

ABSTRACT  
This study aimed to determine the level of reading proficiency of Grade 7 
students through the implementation of an English Reading Program at Public 
National High School, Philippines. A  quantitative  one-group pretest–posttest 
design was employed, involving 494 Grade 7 students across eleven sections. 
Data were gathered using validated standardized reading comprehension 
assessments administered before and after the intervention. Findings revealed 
that the English Reading Program was effective in improving students’ reading 
proficiency. Post-test results showed a notable increase in reading 
comprehension levels, with no students classified as non-readers after the 
intervention. The use of contextualized learning materials contributed to 
measurable improvements in students’ ability to decode, comprehend, and 
interpret texts. Overall, the study provides evidence-based support for the 
effectiveness of structured reading intervention programs in enhancing 
reading proficiency among junior high school learners. The findings offer 
practical implications for school administrators and teachers and highlight the 
importance of targeted reading programs in improving academic performance 
and promoting the overall well-being of Grade 7 students. 
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the world outside the text. It is one of the most important skills a person can acquire. In this study, reading proficiency 
refers to learners’ ability to decode text accurately, read fluently, and comprehend meaning at levels classified as 
Frustration, Instructional, or Independent based on standardized assessment criteria. Reading comprehension, on 
the other hand, is defined as the cognitive process through which readers construct meaning from written text by 
integrating textual information with linguistic knowledge. 
 
Through reading, an individual can get information concerning problems or issues that affect one’s life. Moreover, 
reading requires effective skills that support intellectual growth and lifelong learning. According to Torres (2019), 
reading is a key to learning in school and throughout life. This skill allows learners to connect their prior knowledge 
with new learning, enhance their understanding of ideas and practices, and ensure that these are passed on 
continuously to the next generation. The ability to read with high comprehension is an asset for good performance 
in school, out of school, and in any field of endeavor. Reading is a complex cognitive process that enables readers to 
interpret written text, expand knowledge, and achieve personal growth and academic success (Hence, Al-Jarf, 2021). 
 
Furthermore, Meniado (2016) believed reading to be one of the linguistic skills that students should develop for 
academic success and quality of life. Therefore, the development of reading abilities is of great importance. The 
cognitive processes underlying reading heavily influence student performance, particularly in academic tasks that 
require comprehension of written texts. The theoretical foundation of this study is Constructivist Theory, which 
emphasizes that learning occurs through understanding and activating prior knowledge. In accordance with 
constructivist theory, Kintsch (2004) suggested that when individuals engage in analytical problem solving, they learn 
to read fluently and develop automatic understanding of the information presented. 
 
Conversely, the Bottom-Up Theory is a theory of reading comprehension that focuses on the process of decoding 
and translating written symbols into meaning. In this theory, readers recognize letters and words before phrases, 
clauses, and sentences can be comprehended. This means that the reading process begins from the text and 
progresses upward to meaning, without initially considering the readers’ experiences and prior knowledge. This 
theory emphasizes that interaction between the reader and the text includes little or no inference from background 
knowledge (Goodman, 1985, as cited in Bernardez, 2014). Poor reading comprehension, however, is a global 
problem. It is not only evident in the Philippines but also in other parts of the world. This is corroborated by reports 
showing that even in the United States, many students cannot read with comprehension. Even today, a large number 
of high school students experience difficulty completing academic tasks because of their inability to understand what 
they read, contributing to school disengagement and dropout (Hernandez, 2011). 
 
A reading program is a structured intervention designed to address the needs of students whose reading 
achievement is below the proficient level. A reading intervention program is necessary to help students overcome 
their reading weaknesses (Lagarto, 2021). Such programs provide teachers with instructional tools to support 
struggling readers. The English Reading Program implemented in this study utilized contextualized reading materials 
aligned with learners’ linguistic levels and school context, integrating both decoding-focused and comprehension-
driven activities. Unlike generic intervention models, this program was designed to address the specific instructional 
needs of Grade 7 students transitioning from elementary to secondary education, where academic reading demands 
increase substantially. This contextualization strengthens the program’s relevance and applicability to public 
secondary schools with diverse learner profiles. As reported by Shaywitz (2018), effective intervention programs 
provide systematic and direct instruction in phonemic awareness and phonics. Furthermore, Hutamares (2023) 
stated that reading intervention greatly improved reading comprehension, resulting in a decrease in learners’ 
frustration and instructional levels and an increase in their independent reading levels. 
 
Despite the implementation of various reading programs in the Philippines, limited empirical evidence remains 
regarding the effectiveness of structured reading interventions at the Grade 7 level in public secondary schools. 
Specifically, the combined impact of decoding-focused and comprehension-based strategies within a single 
intervention remains underexplored. This gap is critical, as Grade 7 learners are expected to transition toward 
independent reading of more complex academic texts. Thus, this study aims to address this gap by determining the 
level of reading proficiency of Grade 7 students before and after the implementation of an English Reading Program. 
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To better understand the theoretical and empirical foundations of this intervention, the following section reviews 
relevant international and local literature on reading proficiency and reading intervention programs. 
 
 

2. Literature Review 
 

2.1. International Literature and Empirical Evidence 
 
Reading has been acknowledged as a complex cognitive and linguistic process that entails interpreting symbolic 
writing to generate meaning, enhance knowledge, and facilitate academic achievement (Al-Jarf, 2021). It has been 
ranked among the most crucial language skills that individuals, especially learners, should acquire to achieve 
academic success and function effectively in daily life (Meniado, 2016). Many researchers concur that reading enables 
individuals to understand messages conveyed in writing, obtain information, and grasp realities beyond the text itself 
(Rosli et al., 2018; Alnahdi & Aftab, 2020). Similarly, reading has been described as a process of communication 
between a writer and a reader, in which meaning is actively constructed through decoding and interpretation 
(Erguvan, 2016; Mirza et al., 2021). Taken together, these perspectives highlight reading as both a cognitive and 
interactive process rather than a passive reception of written symbols. 
 
In this regard, reading functions as a cognitive activity that involves decoding and comprehending various forms of 
texts, including books, journals, newspapers, and digital materials (Bhan & Gupta, 2014; Baron, 2017). The complexity 
of this process underscores the need for systematic instructional support, particularly for learners who struggle with 
foundational reading skills. Studies consistently show that targeted, structured, and timely instruction plays a critical 
role in developing proficient readers, with struggling students benefiting the most from deliberate interventions. 
Intensive and early reading interventions have been found effective in helping beginning and struggling readers 
acquire foundational skills necessary for long-term academic success (Maiao et al., 2014). 
 
From a constructivist perspective, reading comprehension requires learners to integrate prior knowledge with new 
textual information, establish connections among ideas, and actively construct meaning through meaningful literacy 
experiences (Espin et al., 2015; Rapp et al., 2017). This view suggests that effective reading instruction should go 
beyond mechanical decoding and instead promote synthesis, interpretation, and intentional engagement with texts. 
Such instructional approaches align with contemporary views of reading as a meaning-making process that supports 
deeper learning and comprehension. 
 
However, learners who fail to master basic reading skills at an early stage often experience cumulative difficulties 
that negatively affect academic performance over time (Carlson & Francis, 2014). This escalating challenge highlights 
the necessity of sustained and structured reading intervention programs beyond the primary grade levels. According 
to Shaywitz (2018), effective interventions for struggling readers should include direct instruction in phonemic 
awareness, phonics, vocabulary development, reading fluency, and comprehension, along with opportunities to 
strengthen oral language skills. These components collectively address both lower-level decoding processes and 
higher-level comprehension skills. 
 
While international research strongly supports the effectiveness of structured reading interventions, differences in 
implementation contexts are evident across regions. Western studies frequently report technology-supported, 
individualized, or small-group intervention models, whereas studies conducted in the Philippines and Southeast Asia 
often describe teacher-led, classroom-based interventions implemented under conditions of large class sizes and 
limited instructional resources (Wanzek et al., 2013; Hutamares, 2023). These contextual differences underscore the 
importance of developing localized reading intervention models that remain effective and feasible within public 
secondary school settings. 
 
2.2. Local Literature and Studies 
 
In the Philippine context, research on reading proficiency consistently emphasizes the critical role of reading skills in 
students’ academic achievement and overall development. Flores (2015) found that secondary students with higher 
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reading proficiency demonstrated better academic performance and greater confidence in learning tasks. Similarly, 
Resurrection (2017) reported that competent reading skills contribute significantly to the development of higher-
order thinking abilities, such as reasoning, judgment, and problem-solving. 
 
Recent local studies have also highlighted persistent challenges in word recognition, reading fluency, and 
comprehension among Filipino learners, particularly those transitioning to higher grade levels. Lagarto (2021) 
identified deficiencies in word recognition and comprehension as common concerns among learners, stressing the 
need for structured instructional support to address these gaps. Likewise, Hutamares (2023) demonstrated that 
reading intervention programs significantly improved learners’ comprehension levels, reduced frustration and 
instructional reading levels, and increased independent reading abilities. These findings affirm the effectiveness of 
structured interventions in addressing reading difficulties within Philippine school settings. 
 
2.3. Reading Proficiency in Philippine Context 
 
In the Philippine educational context, national reading initiatives such as the Department of Education’s 3Bs Initiative 
and the Every Child a Reader Program reflect the government’s commitment to improving literacy outcomes among 
learners. However, these initiatives primarily target early-grade reading development and foundational literacy skills. 
Relatively few studies have examined the sustained impact of reading interventions at the junior high school level, 
particularly during Grade 7, when learners transition from learning to read toward reading to learn. 
 
Reading proficiency in the Philippines is not only essential for academic success but also for learners’ personal, social, 
and cognitive development. Learning to read serves as a crucial milestone in education, enabling learners to connect 
prior knowledge with newly acquired concepts and facilitating the transmission of learning across generations 
(Torres, 2019). Through reading, individuals refine their thinking abilities, broaden perspectives, and internalize 
values necessary for becoming productive members of society (Issa et al., 2012). The Bottom-Up Model of reading, 
which emphasizes decoding letters and words as a foundation for comprehending larger linguistic units, further 
underscores the importance of systematic literacy instruction (Goodman, as cited in Bernardez, 2014). 
 
Reading proficiency becomes increasingly critical as students advance through the educational system and encounter 
greater academic demands and more complex texts (Sari, 2017). Learners who fail to develop adequate reading 
competence by the end of a school grade are at higher risk of poor academic performance and school dropout 
(Hernandez, 2011). Philippine researchers likewise affirm that competent reading skills enable students to experience 
academic advancement, financial opportunity, and overall social mobility (Flores, 2015). Given these realities, recent 
Philippine studies continue to stress the urgency of implementing structured reading intervention programs to 
address persistent reading difficulties among learners (Lagarto, 2021; Hutamares, 2023). 
 
Based on the reviewed international and local literature, reading interventions that integrate both decoding-focused 
and comprehension-based strategies remain underexplored at the Grade 7 level in public secondary schools. This 
study addresses this gap through a contextualized English Reading Program designed to improve reading proficiency 
among junior high school learners. 
 
 

3. Theoretical Framework 
 

This study is anchored on two complementary theories of reading: Constructivist Theory and Bottom-Up Theory, 
both of which provide a strong theoretical basis for the design and implementation of the English Reading Program. 
Constructivist Theory emphasizes that learning occurs when learners actively construct meaning by integrating new 
information with prior knowledge. In the context of reading, this theory highlights the importance of comprehension, 
coherence-building, and meaningful engagement with texts. As suggested by Kintsch (2013), readers develop fluency 
and understanding when they actively process information, organize ideas, and relate texts to their existing 
knowledge structures. This theoretical perspective informs the use of contextualized reading materials and 
comprehension-focused activities in the English Reading Program. 
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Complementing this perspective is the Bottom-Up Theory of reading, which explains reading comprehension as a 
process that begins with decoding letters and words before progressing to phrases, sentences, and complete texts 
(Goodman, 1985, as cited in Bernardez, 2014). This theory underscores the importance of phonics, word recognition, 
and automaticity as foundational skills, particularly for struggling readers who rely heavily on text-based cues rather 
than background knowledge. 
 
Together, these theories justify the structure of the English Reading Program, which integrates systematic decoding 
instruction (Bottom-Up Theory) with meaning-making and comprehension strategies (Constructivist Theory). The 
combination of these approaches supports learners’ progression from basic word recognition to higher-level reading 
comprehension, thereby enhancing overall reading proficiency among Grade 7 students. 
 
 

4. Conceptual Framework 
 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

 

 

Figure 1 illustrates the conceptual framework of the study using an Input–Process–Output (IPO) model. The inputs 
include the theoretical foundations of Constructivist Theory and Bottom-Up Theory, baseline reading proficiency 
levels, and English Reading Program materials. The process involves the administration of pre-test and post-test 
reading assessments and the implementation of the English Reading Program, integrating decoding and phonics 
activities informed by Bottom-Up Theory and comprehension strategies grounded in Constructivist Theory. The 
expected outputs include improved reading proficiency, reduced frustration reading levels, and an increased number 
of independent readers among Grade 7 students. This framework guided the design, implementation, and evaluation 
of the reading intervention. 
 

 

5. Methods 
 
5.1 Research Design  
 
The design used for this study was a Descriptive Quantitative Research Design specifically a One-Group Pretest-
Posttest Design. The overall descriptive method seeks real facts in relation to a current situation. Furthermore, this 
also involves describing, comparing, contrasting, and interpreting existing conditions. It also aims to describe a 
situation or a phenomenon accurately and systematically without controlling or manipulating any variables but only 
observing and measuring them (Calmorin, 2007). Descriptive design is aimed at casting light on current issues or 
problems, attempting to determine, describe, or identify what is (Shields, 2013). The purpose of this method is to 
describe “what is”, which was the process of this study. The researcher identified the factors hindering reading 
comprehension and attempted to analyze, interpret, and report the present status of the students’ reading 
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• Implementation of the 
English Reading Program 
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Theory) 
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• Statistical Data Analysis 
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comprehension level after the implementation of reading program. While this design allows for the assessment of 
change following the intervention, it does not permit causal attribution due to the absence of a control group. 
 
5.2 Data Gathering Procedure 
 
The methods listed were utilized to collect data for the intervention study. First, the researchers requested formal 
validation and approval of the assessment tools. Following this, the researchers sought ethical clearance and formal 
permission from the Public National High School administration and Grade 7 teachers to conduct research on their 
students. Once authorization was obtained, the pre-test reading assessment was administered to the respondents 
under standardized conditions. The respondets were given 30 minutes to complete the questions and undergo the 
reading test.  
 
Subsequently, the English Reading Program was implemented over a one-month period, with sessions conducted 
twice a week, each lasting approximately 45–60 minutes, during regular English class hours. After the completion of 
the intervention, the post-test reading assessment was administered using a printed reading assessment tool that 
differed from the pre-test instrument. Finally, the researchers reviewed the collected data, analyzed using weighted 
means and percentages, and presented the findings in the form of consolidated tables, followed by a description of 
the findings. 
 
5.3 Ethical Consideration 
 
The researchers carefully followed ethical rules throughout the study to protect the rights of everyone who took 
part. Before participating, all respondents gave their informed consent (permission), and they were clearly told they 
could say no or stop being part of the study at any moment without any negative results or penalties. To ensure the 
materials were sound and that proper authority was granted, the researchers first asked for the assessment to be 
checked and approved by the Grade 7 English teachers. Subsequently, permission to conduct the research was 
officially requested and secured from Public National High School’s Grade 7 teachers. Throughout and after the study, 
data were securely preserved and not shared outside of the research team. Overall, the study strictly followed the 
values of respect, beneficence, and justice, resulting in no participant experiencing damage, discomfort, or 
discrimination as a result of their participation. 
 
5.4 Population and Sampling 
 
The population for this quantitative study consisted of all Grade 7 students of school year 2023-2024 enrolled in 
Public National High School in the Philippines. The method adopted was census or total enumeration, whereby the 
whole population (N=494) became the respondents for the eleven (11) sections. 
 
5.5 Sampling Technique 
 
The study employed a total enumeration method of sampling whereby the entire number of 494 students that 
comprised the target population were the respondents in the study. This method was chosen so that the maximum 
level of generalizability was achieved because this eliminated sampling error and allowed the study to measure the 
actual baseline and intervention effects of the entire Grade 7 cohort at BNIS. 
 
5.6 Respondents of the Study 
 
The Respondents of our study were drawn from the entire Grade 7 population in Public National High School. A total 
of 494 students across the eleven (11) grade 7 sections participated in the study. These section included De Ocampo 
(𝑁 = 52), Alcala (𝑁 = 53), Zara (𝑁 = 44), Velasquez (𝑁 = 45), Lagmay (𝑁 = 41), Topacio (𝑁 = 43), Guiho (𝑁 =
47), Sicat (𝑁 = 44), Gomez (𝑁 = 45),  Almeda (𝑁 = 40),  and Punong Bayan (𝑁 = 39). The utilization of the total 
Grade 7 cohort as respondents ensured that the results reflect the true impact of the intervention across the entire 
target population of BNIS. The respondents consisted of both male and female Grade 7 students, with ages ranging 
approximately from 12 to 13 years. All participants were officially enrolled in regular English classes and had prior 
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exposure to basic reading instruction under the K–12 Basic Education Curriculum. This demographic profile reflects 
the typical characteristics of junior high school learners in a public secondary school setting. 
 
5.7 Research Instrument     
 
The assessment tool that was also used by the researchers to gather the needed data for the completion for this 
study. It is thoroughly validated and approved by English Teachers. The pre-test was used to assess the participants 
initial reading comprehension skills before the intervention.  
 
The pre and post test consisted of a standardized reading comprehension assessment tool aligned with the Philippine 
Informal Reading Inventory (Phil-IRI) framework. This ensure the materials were appropriate for the students' 
instructional and independent reading levels. Furthermore, a readability test was used to check if the words, 
sentences, and overall reading level of the assessment were appropriate for Grade 7, yielding a score like "Grade 
Level: 7.2," meaning the test is readable by a typical Grade 7 student. 
 
The pre-test and post-test consisted of different standardized reading comprehension assessment tools. The post-
test was used to measure the effect of reading comprehension skills. The scores of the post-test were compared with 
the scores of the pre-test to determine the effectiveness of the English Reading Program. The researchers aimed to 
discover the increasing level of Reading Proficiency of students after the implementation of the English Reading 
Program. 
 
The internal consistency of the reading comprehension assessment was examined prior to implementation. The 
internal consistency of the reading comprehension assessment was established prior to its administration. Pilot 
testing of the instrument yielded an acceptable reliability coefficient (Cronbach’s α ≈ 0.80), indicating that the 
assessment tool was reliable for measuring students’ reading proficiency across the pre-test and post-test 
administrations. 
 
5.8 Statistical Treatment      
 
The following statistical procedure were used to interpret form the respondents of the study.  
 
Equation 1: Simple percentage formula 
Where: 
P = percentage 
F = frequency 
N = population 
 
Equation 2: Weighted mean formula 
S = sum of the product  
F  = frequency of every item 
W = weight of each item 
N = numbers of each respondents 
 
Chi-Square 
 
In addition, a Chi-Square Test of Difference in Distribution was also conducted to see if overall student distribution 
by reading proficiency levels (Frustration, Instructional, and Independent) differed significantly between pre-test and 
post-test results. This type of statistical test is valid given the categorical nature of the data and the intention of 
analyzing whether any resulting change is simply a result of chance. 
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6. Results 
 

Table 1:  Pre-Test in Reading Comprehension of Grade 7 Students    

Section Total N 
Frustration 

(%) 
Instructional 

(%) 
Independent 

(%) 
Weighted 
Mean (𝒙) 

Description 

Punongbayan 
39 10.26 46.15 43.59 2.33 Instructional 

Almeda 
40 10.00 32.50 57.50 2.48 Independent 

Alcala 
53 20.75 54.72 24.53 2.04 Instructional 

Topacio 
43 11.63 55.81 32.56 2.21 Instructional 

Sicat 
44 18.18 27.27 54.55 2.36 Independent 

Velasquez 
45 17.78 51.11 31.11 2.04 Instructional 

Zara 
44 29.35 61.36 9.09 1.80 Instructional 

De Ocampo 
53 39.62 45.28 15.09 1.75 Instructional 

Gomez 
45 17.78 51.11 31.11 2.04 Instructional 

Del Mundo 
47 31.91 57.45 10.64 1.79 Instructional 

Lagmay 
41 34.15 46.34 19.51 2.12 Instructional 

TOTAL: 494 22.27 49.60 28.14 1.99 Instructional 

Note. Percentages in this table are based on section-weighted summaries of reading proficiency levels. Percentages 
reported in subsequent tables and figures reflect raw population-level frequencies (N = 494). 
 
The pre-test reading proficiency ensured that there was a substantial intervention that was necessary since the 
student population had a need of intervention (N=494). The results of the aggregate showed that most Grade 7 
students were functioning at the Instructional level with a total Results of 1.99 as the overall Weighted Mean. The 
mean is right in the middle of the range of Instructional range (1.67-2.33), which suggests that almost half of the 
students (49.60%) needed teacher assistance to read and understand English texts. Moreover, the proportion of the 
population belonging to the severely deficient Frustration level (22.27) was almost a quarter, which proved the 
existence of a serious lack of the background reading skills. There were only 28.14 percent of students that were 
classified as Independent. This baseline information that was classified under Instructional level in most of the 11 
sections is a good indicator of the urgency and need to implement the English Reading Program to alleviate such 
pervasive lacks. 
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Figure 1. Distribution of Grade 7 Students by Reading Proficiency Level (Pre-Test) 
 
 
 
Table 2:  Post-Test in Reading Comprehension of Grade 7 Students 

Section Post Test 
Post Test 
Description 

Pre-Test (𝒙) 
Change in 
𝒙 

Change in Level 

Punongbayan 2.51 Independent 2.33 +0.18 
Improved (from 
Instructional to 
Independent) 

Almeda 2.60 Independent 2.48 +0.12 Maintained Independent 

Alcala 2.28 Instructional 2.04 +0.24 Maintained Instructional 

Topacio 2.28 Instructional 2.21 +0.07 Maintained Instructional 

Sicat 2.55 Independent 2.36 +0.19 Maintained Independent 

Velasquez 2.31 Instructional 2.04 +0.27 Maintained Instructional 

Zara 2.00 Instructional 1.80 +0.20 Maintained Instructional 

De Ocampo 2.08 Instructional 1.75 +0.33 Maintained Instructional 

Gomez 2.13 Instructional 2.04 +0.09 Maintained Instructional 

Del Mundo 2.00 Instructional 1.79 +0.21 Maintained Instructional 

Lagmay 2.12 Instructional 1.85 +0.27 Maintained Instructional 

Overall 2.19 Instructional 1.99 +0.20 Maintained Instructional 

 
After the English Reading Program was implemented, it was shown that the post-test scores showed a general 
increase in reading ability in all sections, which led to the support of the program in its effects. Each section had the 
positive improvement of its Weighted Mean of the improvement of its scores in the form of a signal of change to a 
higher score to the mean score, which was increased by a certain level of 1.99 to 2.19. The greatest indicator of 
success was the radical decrease of students in the poorly performing groups: two sections, Punongbayan and 
Almeda, had been able to arrive at 0% of the students being retained at the Frustration level. In addition, overall 
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Weighted Mean of Punongbayan section changed categorical status (Instructional in the pre-test and Independent 
in the post-test) on the way to the pre-test with the mean of 2.33 and post-test with the mean of 2.51. This overall 
favorable change is a testament that the contextualized version of English Reading Program has been successful in 
improving the reading proficiencies and comprehension levels of the students and bringing the whole population on 
the road to increased independent reading. 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 

Figure 2. Distribution of Grade 7 Students by Reading Proficiency Level (Post-Test) 
 
 
 
Table 3: Distribution of Students by Reading Proficiency Level Before and After the Intervention and Chi-Square 
Test Result 
 

Reading Level Pre-Test (n = 494)                 %  Post-Test (n = 494)                    %           

Frustration           110                            22.27%            96                                   19.43% 
Instructional           309                            62.55%           289                                  58.50% 
Independent            75                             15.18%           109                                  22.07% 

 
In order to affirm whether there was a significant change in the observed improvement in the level of students in 
terms of their reading proficiency, a Chi-Square Test of Difference in Distribution was carried out. The findings 
showed that there was a statistically significant difference in the distribution of students in the Frustration, 
Instructional, and Independent levels of the program before and after the intervention of the English Reading 
Program, χ²(2, N = 494) = 8.88, p = 0.012. 
  
6.1 Summary of Findings 
 
The research question aimed to identify the rising reading proficiency of Grade 7 students (494) in case of using the 
English Reading Program in Public National High School. The summary of the findings is presented below, depending 
on the comparative analysis of the post-test and pre-test data: 
 
6.2 Baseline Reading Proficiency (Pre-Test) 
 
The primary checkup confirmed that there was an urgent need of intervention in the population of Grade 7: 
 

• Overall Level: The total population weighted mean of the aggregate population was 1.99 bringing the 
student body as a whole to the level of Instructional reading level. This shows that almost half of the students 
had to be aided by the teacher to understand English texts. 
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• Frustration Deficiency: Essentially, 22.27% of the students had reached the severely deficient Frustration 
reading level. This confirmed the postulation that an extreme intervention program was much needed. 

• Sectional Level: The three of the eleven sections were reported to be starting at the Independent level 
(Almeda, Sicat, and Punongbayan), and the other eight started at the Instructional. 

 
6.3 Program Effectiveness and Impact (Post Test) 
 
The test outcomes obtained after the post-test presence the effectiveness of the English Reading Program, which in 
turn proves the alternative hypothesis that there is a positive effect on reading proficiency. 
 

• Positive Mean Shift: Each of the eleven sections showed a positive change in its Weighted Mean (Δ𝑥̅ > 0). 
The total mean population weighted averages rose by the overall weighted mean to a value of 2.19 instead 
of 1.99.  

• Deficiency Mitigation: The mitigation of the Frustration level was the most persuasive way of success. Two 
groups, Punongbayan and Almeda, had 0% students who were retained at the Frustration level at the end 
of the intervention. This finding confirmed previous studies which reveal that intervention improves reading 
comprehension to a large extent. 

• Categorical Improvement: The Punongbayan section showed a complete categorical change as the 
instructional reading level of the pre-test stage (𝑥̅ =  2.33) was changed to an Independent level (𝑥̅ =
 2.51) in the post-test. This shows the capability of the program to redirect the students to high-
comprehension skills. 

• Overall Outcome: The final evaluation suggested an improvement of grade 7 students reading 
comprehension since there were no non-readers of the post-test that had lower levels of frustration. 

 
 

7. Discussion 
 
The present study examined the effectiveness of an English Reading Program in enhancing the reading proficiency of 
Grade 7 students at Public National High School. The findings directly respond to the identified need for structured 
reading intervention among learners exhibiting low reading proficiency levels, particularly those classified under the 
Frustration and Instructional categories. 
 
7.1 Program Effectiveness Interpretation 
 
The pre-test results confirmed the urgency of implementing a reading intervention, as the majority of Grade 7 
students were classified at the Instructional level (Weighted Mean = 1.99), while a considerable proportion (22.27%) 
fell under the Frustration level. This distribution suggests that many learners possessed insufficient foundational 
reading skills to independently comprehend grade-level texts, reinforcing earlier findings that students entering 
secondary education often struggle with academic reading demands (Hernandez, 2011; Lagarto, 2021). 
 
Following the implementation of the English Reading Program, post-test results revealed a general improvement in 
reading proficiency across all eleven sections. The increase in the overall weighted mean from 1.99 to 2.19 indicates 
a positive shift toward higher reading levels. More notably, the substantial reduction in the number of students 
classified under the Frustration level—particularly the complete elimination of frustrated readers in the 
Punongbayan and Almeda sections—suggests that the intervention was effective in addressing severe reading 
difficulties. These findings align with recent intervention studies demonstrating that structured reading programs 
integrating decoding and comprehension strategies significantly improve learners’ reading performance (Shaywitz, 
2018; Hutamares, 2023; Kim, Hemphill, Troyer, & McCutchen, 2020). 
 
The statistically significant chi-square result further strengthens this interpretation, indicating that the observed 
changes in reading proficiency levels were unlikely due to chance alone. The upward movement from Frustration to 
Instructional and, in some cases, Independent reading levels reflects meaningful instructional gains rather than short-
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term score fluctuations. Similar patterns have been reported in recent intervention research, where sustained, 
systematic reading instruction resulted in categorical improvements in students’ reading levels over time (Wanzek 
et al., 2019; McKenna & Stahl, 2021). 
 
7.2 Connection with Theoretical Frameworks 
 
The effectiveness of the English Reading Program can be interpreted through the combined lenses of Constructivist 
Theory and Bottom-Up Theory. The program’s use of contextualized reading materials and comprehension-focused 
activities supports the constructivist view that learners actively construct meaning by integrating new information 
with prior knowledge (Kintsch, 2013). Recent studies affirm that contextualized and meaning-based instruction 
enhances learners’ engagement and comprehension, particularly among struggling adolescent readers (Duke, Ward, 
& Pearson, 2021). 
 
At the same time, the inclusion of decoding and phonics activities reflects the principles of Bottom-Up Theory, 
emphasizing the importance of automatic word recognition as a foundation for comprehension (Goodman, as cited 
in Bernardez, 2014). Research conducted between 2018 and 2024 consistently highlights that adolescents with 
reading difficulties benefit most from interventions that explicitly combine phonics-based instruction with 
comprehension strategies rather than relying on either approach alone (Connor et al., 2019; Vaughn et al., 2022). 
The observed improvement in sections such as Punongbayan, which progressed from the Instructional to the 
Independent level, provides empirical support for the complementary application of these two theoretical 
frameworks. 
 

7.3 Consideration of Confounding Factors 
 
Despite the positive outcomes, several confounding factors may have influenced the results of the study. Teacher 
instructional style and classroom management differences could have affected the consistency of program 
implementation across sections. Additionally, learners’ familiarity with the assessment format during the post-test 
may have contributed to improved performance, independent of actual gains in reading proficiency. Variations in 
student motivation, attendance, and classroom engagement may also have played a role in the observed 
improvements. 
 
While these factors were not experimentally controlled due to the one-group pretest–posttest design, the census-
based approach and the standardized implementation of the English Reading Program across all sections helped 
mitigate potential biases. Nonetheless, future studies employing control or comparison groups, longer intervention 
durations, and qualitative classroom observations are recommended to isolate program effects more precisely and 
strengthen causal claims, as suggested in recent methodological critiques of school-based intervention research 
(Slavin, 2020; Burns, 2021). 
 
 

8. Conclusion 
 

The present study demonstrated that the implementation of the English Reading Program at Public National High 
School was effective in improving the reading proficiency of Grade 7 students. The findings provide empirical support 
for the alternative hypothesis, confirming that the program produced a statistically significant positive impact on 
students’ reading performance. 
 
Quantitative results revealed consistent improvements across all eleven sections, as reflected in the increase in the 
overall weighted mean and the marked reduction in the number of students classified at the Frustration level. These 
outcomes indicate that the intervention not only addressed foundational reading deficiencies but also facilitated 
learners’ progression toward higher levels of reading independence, particularly in vocabulary development, reading 
fluency, and comprehension skills. 
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Inferential analysis further strengthened these conclusions. The Chi-Square Test of Difference in Distribution revealed 
a statistically significant shift in students’ reading proficiency levels from pre-test to post-test, demonstrating that 
the observed improvements were not due to chance but to the structured and systematic implementation of the 
English Reading Program. This finding underscores the value of evidence-based reading interventions in addressing 
persistent literacy challenges among junior high school learners. 
 
Beyond statistical gains, the results highlight the critical role of teacher involvement, consistent instructional delivery, 
and contextualized reading activities in supporting struggling readers. The program’s emphasis on engaging materials 
and targeted reading strategies also contributed to increased learner motivation and interest in reading. Taken 
together, these findings affirm that early and sustained reading interventions at the secondary level are essential for 
strengthening academic readiness and long-term educational success. 
 
From a policy and practice perspective, the study yields three key implications: (1) the institutionalization of school-
based reading programs for junior high school learners, (2) the provision of targeted teacher training focused on 
decoding and comprehension-based intervention strategies, and (3) the implementation of early diagnostic reading 
assessments upon entry to Grade 7 to ensure timely instructional support. These implications are particularly 
relevant for public secondary schools serving diverse learner populations with varying levels of reading proficiency. 
 
 

9. Recommendations 
 

The researchers recommend thinking about researching evidence-based ways for improving Grade 7 students' 
reading competency, such as introducing diverse reading resources, developing interactive reading activities, 
developing a reading program, and giving targeted support to struggling readers. That the students increase their 
reading comprehension level. 
 
For School Administrators and Teachers 
 

• Prioritize Foundational Skills: Noting the substantial drop in the Frustration level, administrators can now 
institutionalize and allocate funds to the English Reading Program curriculum that specifically targets 
phonics skills and fluency building for entering Grade 7 students. 

• Targeted Diagnostics: Teachers are encouraged to use diagnostic measures, such as the weighted mean and 
reading level classifications (Instructional and Frustration), at the beginning of the school year to identify 
struggling readers early and provide immediate, targeted intervention. 

• Strengthen Parental Engagement: Schools should actively involve parents in reading development initiatives 
by raising awareness of the importance of reading proficiency in achieving academic success and overall 
learner well-being. 

 
For Future Research 
 

• Examine Long-Term Retention: Future studies should adopt a longitudinal design to determine whether 
gains in reading proficiency are sustained as learners progress to Grades 8 and 9. 

• Comparative Intervention: Researchers are encouraged to compare the effectiveness of the English Reading 
Program with other intervention models, such as technology-assisted or comprehension-focused programs, 
to identify the most effective and context-appropriate approach. 

• Mixed-Method Approaches: Future research should incorporate qualitative methods, such as interviews and 
classroom observations, to examine teacher practices, learner engagement, and implementation fidelity 
that may influence reading intervention outcomes. 
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10. Limitations of the Study 
 
Although the results obtained in this research are significant and informative with respect to the effectiveness of the 
English Reading Program in improving the overall reading competency of Grade 7 students, there are certain 
limitations that must be taken into consideration when interpreting the findings. These limitations are as follows: 
First, the research design used in this research is One-Group Pretest-Posttest Design. That is, there is no control or 
comparative treatment group. So, it cannot be said that certain extraneous variables such as regular class instruction, 
school activities, familiarity with tests, learner motivation, or maturation may not affect the outcome. 
 
Second, while the study represented a large census population of 494 students, it was based on a single-school 
setting, which might affect how readily the results can be generalized across other school settings with varying 
instructional contexts. Third, while program effectiveness was assessed based on a reasonable short-term 
intervention, it may not be representative of long-term retention of reading proficiency benefits, an aspect that 
would be better assessed through a longitudinal design. 
 
Fourthly, the study utilized the weighted mean and percentage method to assess the level of improvement. Though 
the methods used are apt for school-based analyses of data, the use of more advanced statistical methods such as t-
test statistics would enable the study to confirm the significance of the improvement. Future studies can incorporate 
the use of advanced statistical methods. 
 
Fifth, while the tools for assessing reading were valid and aligned to Phil-IRI standards, for this particular research, 
reliance on the performance in standardized tests was used primarily to determine competence in reading skills. 
Moreover, reading is a multifaceted concept that can be affected by various considerations, such as vocabulary, 
motivation, fluency, metacognition, and language, which in this research are not carefully considered apart from 
reading skills. 
 
Finally, like in most school-based interventions, implementation fidelity may vary in sections, depending on the 
instructional method of the teacher and/or engagement of the participants. This was also unmonitored in this study. 
Despite these limitations, this study provides important and authentic evidence of effectiveness. Future studies may 
include a control or comparison group, use a mixed methods design, extend the duration of intervention, measure 
fidelity of implementation, and use various statistical and qualitative procedures. 
 

Acknowledgments 
 
The authors would like to express their sincere gratitude to their Practical Research 2 adviser for the guidance, 
support, and constructive feedback provided throughout the conduct of this study. Appreciation is also extended to 
the administration and Grade 7 teachers of Public National High School for granting permission and assisting in the 
data collection process. Finally, the authors acknowledge the Grade 7 students who participated in the study for their 
cooperation and willingness to contribute to the research. 
 

Competing Interests 
None. 
 

Ethical Statement 
 
This study maintained high levels of good practice, as it upheld the ethics involved in educational research. In this 
case, permission to conduct this research was sought from the administration and teachers of Grade 7 at the Public 
National High School, while consent was sought from all participants. In this case, participation in this research was 
voluntary, and none of the participants suffered any harm, discrimination, or disadvantage. 
 
 
 



104 

Author’s Contribution  
Author1:  Lead Researcher, Conceptualization, Research design, Instrument development and adaptation, Data 
collection, Data curation, Formal analysis, Statistical modeling and mediation analysis, Interpretation of results, 
Writing – original draft, Writing – review & editing. 
Author2: Data collection and contributed to parts of the research. 
Author3: Assisted in the research process, interpretation of results, and contributed to parts of the research. 
Author4: Data collection and contributed to parts of the research. 
Author5: Data collection, editing, and contributed to parts of the research 
Author6: Methodology, Resources, Software, Writing – review and editing 
Author7: Data collection, editing, interpretation of results, and contributed to parts of the research. 
Author8: Data collection. 
Author9: Data collection and contributed to parts of the research. 
Author10: Data collection and contributed to parts of the research. 
 

Data availability  
The data generated and analyzed during the current study, including the full manuscript, datasets, instruments, and 
supplementary materials, are publicly available in multiple open-access repositories. These can be accessed through 
the following platforms: ERIC, Harvard Dataverse, Zenodo, Figshare, ICPSR, GESIS, SSRN, Lingbuzz, OER Commons, 
and Mendeley Data. Direct repository links are provided below for reference: 
 
 
 

References 
 
Abid, N., Aslam, S., Alghamdi, A. A., & Kumar, T. (2023). Relationships among students’ reading habits, study skills, 

and academic achievement in English at the secondary level. Frontiers in Psychology, 14, Article 1020269. 

https://doi.org/10.3389/fpsyg.2023.1020269 

Al-Jarf, R. (2021). Enhancing reading and speaking skills in EFL through multicultural children’s short stories. SSRN 

Electronic Journal. https://doi.org/10.2139/ssrn.3848464 

Alnahdi, G. H., & Aftab, R. (2020). The effectiveness of reading interventions for students with learning disabilities: 

A meta-analysis. International Journal of Disability, Development and Education, 67(3), 273–291. 

https://doi.org/10.1080/1034912X.2019.1585521 

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people learn: Brain, mind, experience, and school. 

National Academies Press. https://doi.org/10.17226/9853 

Bernardez, M. L. (2014). Reading theories and classroom practices. Rex Book Store. 

Bhan, K., & Gupta, R. (2014). Reading comprehension skills of children: A study of poor readers. Journal of 

Education and Practice, 5(16), 143–148. https://eric.ed.gov/?id=EJ1079958 

Burns, M. K. (2021). Response to intervention research: Confounds and considerations. School Psychology Review, 

50(2–3), 238–245. https://doi.org/10.1080/2372966X.2020.1868623 

Carlson, C. D., & Francis, D. J. (2014). Examining the effects of early reading intervention on students at risk for 

reading disabilities. Journal of Learning Disabilities, 47(3), 226–237. 

https://doi.org/10.1177/0022219412457375 

https://doi.org/10.3389/fpsyg.2023.1020269
https://doi.org/10.2139/ssrn.3848464
https://doi.org/10.1080/1034912X.2019.1585521
https://doi.org/10.17226/9853
https://eric.ed.gov/?id=EJ1079958
https://doi.org/10.1080/2372966X.2020.1868623
https://doi.org/10.1177/0022219412457375


105 

Connor, C. M., Phillips, B. M., Kaschak, M. P., Apel, K., Kim, Y.-S. G., Al Otaiba, S., & Lonigan, C. J. (2019). 

Individualizing student instruction precisely: Effects of child × instruction interactions. Journal of Educational 

Psychology, 111(6), 1141–1159. https://doi.org/10.1037/edu0000319 

Duke, N. K., Ward, A. E., & Pearson, P. D. (2021). The science of reading comprehension instruction. The Reading 

Teacher, 74(6), 663–672. https://doi.org/10.1002/trtr.1993 

Ehri, L. C., Nunes, S. R., Stahl, S. A., & Willows, D. M. (2001). Systematic phonics instruction helps students learn to 

read. Review of Educational Research, 71(3), 393–447. https://doi.org/10.3102/00346543071003393 

Erguvan, D. (2016). Instructors’ perceptions toward the use of an integrated reading–writing approach. Journal of 

Education and Training Studies, 4(6), 93–100. https://doi.org/10.11114/jets.v4i6.1458 

Espin, C. A., Cevasco, J., van den Broek, P., Baker, S., Gersten, R., & Dimino, J. (2015). Developing comprehension 

through text structure instruction. Reading Research Quarterly, 50(1), 47–70. https://doi.org/10.1002/rrq.88 

Flores, R. T. (2015). Reading proficiency and academic performance of secondary students (Unpublished master’s 

thesis). Philippines. 

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 

7(1), 6–10. https://doi.org/10.1177/074193258600700104 

Guthrie, J. T., Wigfield, A., & Perencevich, K. C. (2004). Motivation and reading comprehension. Lawrence Erlbaum. 

https://doi.org/10.4324/9781410610019 

Hoover, W. A., & Gough, P. B. (1990). The simple view of reading. Reading and Writing, 2, 127–160. 

https://doi.org/10.1007/BF00401799 

Hernandez, D. J. (2011). Double jeopardy: How third-grade reading skills and poverty influence high school 

graduation. Annie E. Casey Foundation. https://eric.ed.gov/?id=ED518818 

Issa, A. O., Aliyu, M. B., Akangbe, R. B., & Adedeji, A. F. (2012). Reading interests and habits of the federal 

polytechnic students. International Journal of Learning & Development, 2(1), 470–486. 

https://doi.org/10.5296/ijld.v2i1.1470 

Kim, Y.-S. G., Hemphill, L., Troyer, M., & McCutchen, D. (2020). Integrating decoding and comprehension instruction 

for struggling adolescent readers. Journal of Educational Psychology, 112(6), 1191–1210. 

https://doi.org/10.1037/edu0000427 

Kintsch, W. (2004). The construction–integration model of text comprehension and its implications for instruction. 

Psychonomic Bulletin & Review, 11(2), 211–218. https://doi.org/10.3758/BF03196268 

Maiao, A., Lopez, M., & Rivera, C. (2014). Early intensive reading interventions for struggling readers. Journal of 

Research in Reading, 37(4), 362–381. https://doi.org/10.1111/1467-9817.12021 

McKenna, M. C., & Stahl, K. A. D. (2021). Assessment for reading instruction (3rd ed.). Guilford Press. 

Meniado, J. C. (2016). Metacognitive reading strategies and reading comprehension. International Journal of 

Applied Linguistics & English Literature, 5(3), 147–156. https://doi.org/10.7575/aiac.ijalel.v.5n.3p.147 

https://doi.org/10.1037/edu0000319
https://doi.org/10.1002/trtr.1993
https://doi.org/10.3102/00346543071003393
https://doi.org/10.11114/jets.v4i6.1458
https://doi.org/10.1002/rrq.88
https://doi.org/10.1177/074193258600700104
https://doi.org/10.1007/BF00401799
https://eric.ed.gov/?id=ED518818
https://doi.org/10.5296/ijld.v2i1.1470
https://doi.org/10.1037/edu0000427
https://doi.org/10.3758/BF03196268
https://doi.org/10.1111/1467-9817.12021
https://doi.org/10.7575/aiac.ijalel.v.5n.3p.147


106 

Mirza, N., Mahmood, A., & Hussain, M. (2021). Reading comprehension strategies and academic achievement. 

International Journal of Instruction, 14(2), 301–316. https://doi.org/10.29333/iji.2021.14218a 

National Reading Panel. (2000). Teaching children to read: An evidence-based assessment of the scientific research 

literature on reading and its implications for reading instruction. National Institute of Child Health and 

Human Development. https://www.nichd.nih.gov/publications/pubs/nrp/smallbook 

Perfetti, C. A., & Stafura, J. (2014). Word knowledge in a theory of reading comprehension. Scientific Studies of 

Reading, 18(1), 22–37. https://doi.org/10.1080/10888438.2013.827687 

Rasinski, T. (2012). Why reading fluency should be hot! The Reading Teacher, 65(8), 516–522. 

https://doi.org/10.1002/TRTR.01077 

Rapp, D. N., van den Broek, P., McMaster, K. L., Kendeou, P., & Espin, C. A. (2017). Higher-order comprehension 

processes in reading. Scientific Studies of Reading, 21(2), 123–139. 

https://doi.org/10.1080/10888438.2016.1256366 

Rosli, N. A., Razak, N. A., & Zulkifli, N. (2018). Reading strategies and comprehension. International Journal of 

Academic Research in Progressive Education and Development, 7(3), 101–112. 

https://doi.org/10.6007/IJARPED/v7-i3/4358 

Slavin, R. E. (2020). How evidence-based reform will transform research and practice in education. Educational 

Psychologist, 55(1), 21–30. https://doi.org/10.1080/00461520.2019.1682060 

Snow, C. (2002). Reading for understanding: Toward an R&D program in reading comprehension. Rand Corporation. 

https://www.rand.org/pubs/monograph_reports/MR1465.html 

Snow, C. E., Burns, M. S., & Griffin, P. (1998). Preventing reading difficulties in young children. National Academies 

Press. https://doi.org/10.17226/6023 

Torgesen, J. K. (2004). Preventing early reading failure and its devastating downward spiral. American Educator, 

28(3), 6–19. https://files.eric.ed.gov/fulltext/EJ852634.pdf 

Vaughn, S., Roberts, G., Wanzek, J., & Swanson, E. (2022). Reading interventions for secondary students with 

reading difficulties. Learning Disabilities Research & Practice, 37(2), 72–84. 

https://doi.org/10.1111/ldrp.12263 

Wanzek, J., Vaughn, S., Scammacca, N., Metz, K., Murray, C., Roberts, G., & Danielson, L. (2013). Extensive reading 

interventions for struggling readers in Grades 4–12: A meta-analysis. Review of Educational Research, 83(2), 

163–195. https://doi.org/10.3102/0034654313477212 

Wanzek, J., Vaughn, S., Roberts, G., & Fletcher, J. M. (2019). Intensive reading interventions for older struggling 

readers: A meta-analysis. Journal of Learning Disabilities, 52(2), 103–119. 

https://doi.org/10.1177/0022219418775116 

 

 
 
 
 

https://doi.org/10.29333/iji.2021.14218a
https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
https://doi.org/10.1080/10888438.2013.827687
https://doi.org/10.1002/TRTR.01077
https://doi.org/10.1080/10888438.2016.1256366
https://doi.org/10.6007/IJARPED/v7-i3/4358
https://doi.org/10.1080/00461520.2019.1682060
https://www.rand.org/pubs/monograph_reports/MR1465.html
https://doi.org/10.17226/6023
https://files.eric.ed.gov/fulltext/EJ852634.pdf
https://doi.org/10.1111/ldrp.12263
https://doi.org/10.3102/0034654313477212
https://doi.org/10.1177/0022219418775116


107 

Appendix  
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B. Post-Test Instrument 
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C. Letter of the Respondents 

 

D. Rubric Likert Scale 

Likert Scale/Scoring Rubric 

Independent 2.34 – 3.00 

Instructional 1.67 – 2.33 

Frustration 1.00 – 1.66 
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