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The purpose of the present research was to investigate the relationship between  Received 15 August 2025

the teacher empathy (TE) with the student well-being (SW) in Pakistan primary  Revised 05 September 2025
schools. The paper also examines how the classroom belongingness (CB) is an  Accepted 20 September 2025
intermediate variable that influences the connection between teacher empathy and

student well-being. The sample size of 289 students in different schools in Pakistan =~ KEYWORDS

was used to gather data. To test the hypotheses, structural equation modeling  Teacher empathy, Student
(SEM) was put into place. The findings indicated that the hypothesized model of well-being, Classroom
research was upheld. Findings showed that TE had a positive impact on the sense of  pelongingness, Primary
well being and general school experience of the students. Moreover, the feeling of
CB among students increased the beneficial effects of TE on the well-being. Another
effect of the study that was identified is the mediating impact of CB on the
connection between TE and SW. The findings highlight the significance of TE and the
establishment of inclusive supportive learning classroom settings to enhance SW
within the Pakistani cultural background that is impacted by collectivist and strong
inter-communal relationships. As far as the authors know, it is one of the first studies
to investigate the correlations between TE, CB and SW in primary education setting
in Pakistan. The findings provide more insight into the way that social-emotional
teacher practices can support SW and emphasize the cultural applicability of
empathy-driven education.

education, Pakistan

1. Introduction

Education is now understood not only as a means of cognitive development and academic
achievement but also as a vital arena for nurturing emotional, psychological, and social well-
being. Over recent decades, global discourse has moved beyond narrow achievement-based
models toward more holistic frameworks that place student well-being at the center of
educational outcomes (Yahia Shams Eldin et al., 2025). International bodies such as UNESCO and
UNICEF consistently stress that children’s sense of happiness, safety, and belonging in schools is
closely linked to their learning skills, resilience, and long-term capacity to thrive in society

CONTACT Rizwan Ahmed zan Roshawaty Mustapa @ drrizwanphd888@gmail.com @ Department of Business Administration, Shaheed

Benazir Bhutto University, Nawabshah, Pakistan. ISSN : 3030-6582 (Printed), elSSN : 3030-5330 (Online). DOl rise.v2i4.4. This article Journal of Research,

Innovation, and Strategies for Education is available under Creative Commons CC-BY 4.0 license (https://creativecommons.org/licenses/by/4.0). For further queries, please
contact Editors at editor@teknologi.edu.my. For further queries, please contact Editors at editor@teknologi.edu.my

43



(Alzboon et al., 2025). Teacher empathy (TE) has emerged as a central construct in this global
movement toward holistic education. Defined as educators’ ability to understand, recognize, and
appropriately respond to students’ emotions and experiences (Alzboon et al., 2021), TE has been
shown to foster stronger teacher-student relationships, create supportive classroom
environments, and enhance student motivation and engagement (Alzboon et al., 2022; Alzboon
etal., 2024). Empathy is particularly vital in primary education, where children are impressionable
and highly dependent on adult figures. Research suggests that empathetic teachers not only
improve students’ academic performance but also contribute to their emotional regulation, social
competence, and self-esteem (Nazil, 2025). Similarly, classroom belongingness (CB)—the sense
of being accepted, valued, and supported within a learning community—has been found to
mediate the relationship between teacher practices and student outcomes (Nazil et al., 2025).
Studies in Western contexts consistently demonstrate that belongingness enhances resilience,
reduces dropout rates, and increases student well-being and persistence (Algaraleh, 2024). In
contrast, education systems in developing countries such as Pakistan remain predominantly
exam-oriented, with limited attention to psychosocial learning features. The neglect of emotional
and social dimensions contributes to rising levels of anxiety, stress, and disengagement among
students (Yusuf et al.,, 2025). While Pakistan faces structural challenges—such as teacher
shortages, curriculum gaps, and resource inequities (Alzboon et al., 2025; Saad et al., 2025)—
there is limited research into classroom-level emotional dynamics. Issues of dropout,
absenteeism, and low engagement are well documented, but the psychological processes
underlying these problems, especially the role of belongingness, remain underexplored. This gap
is particularly concerning given Pakistan’s unique socio-cultural context, where collectivist values,
hierarchical classroom structures, and uneven resource distribution may intensify student
alienation if empathy and belongingness are absent. Despite international evidence underscoring
the significance of TE and CB, empirical studies in Pakistan are sparse. Two key gaps emerge. First,
there is little research examining the interaction of TE, CB, and student well-being (SW) in
collectivist, resource-limited settings such as Pakistan. Second, most available studies focus on
secondary or higher education, overlooking primary school students who are most vulnerable to
the effects of teacher empathy and belongingness. Addressing these gaps is critical for Pakistan,
where 22.8 million children remain out of school and student retention is a pressing policy priority
(Awad, 2024).

The present study responds to these gaps by empirically testing the mediating role of CB in the
relationship between TE and SW among 289 primary school children in Pakistan. Using SEM, it
explores both direct and indirect effects, offering insights into how psychosocial processes shape
learning outcomes in non-Western, collectivist classrooms. The study’s significance lies both in
theory—by extending global research to a new cultural context—and in practice—by informing
teacher training, curriculum design, and classroom management strategies aimed at cultivating
compassionate, inclusive, and emotionally supportive learning environments.In short, while
global research highlights the critical role of empathy and belongingness in shaping student well-
being, empirical evidence on TE, CB, and their interaction with student well-being in Pakistan’s
primary schools remains scarce.
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2. Theoretical Background

The current research is premised on three mutually supportive theoretical schools of thought,
namely, the Social Support Theory (SST), Self-Determination Theory (SDT), and the Attachment
Theory, to describe the routes, according to which TE indirectly and directly influences SW via the
mediating variable of CB. Although they differ slightly, these frameworks all arrive at the same
point, which is that human development is profoundly shaped by social relations, emotional
responsiveness and satisfaction of psychological needs. By combining them, it will be possible to
have a multidimensional explanation of how practices of empathetic teachers support classroom
contexts where belongingness is the mental factor that leads to SW (Awad, 2025). SST assumes
that people get psychological and emotional gains out of positive interpersonal relationships,
which serve as shielding elements against stress, alienation, and ill health (Algaraleh et al., 2024).
TE in schools acts as a perceived social support or as an indicator that the students are heard that
their feelings and experiences are empathized with. Previous research has shown that students
who feel supported by the teacher to a higher degree note a lower level of anxiety, increased
resilience and school satisfaction (Awad, 2025; Saeed Almanbahi et al., 2025). Indicatively, it has
been found that affirmative teacher practices lower the chances of school dropout and improve
academic interaction (Algaraleh et al., 2025). When group belonging and community validation
are culturally relevant, as it is the case in collectivist cultures like Pakistan, the protection power
of perceived support may be especially high (Al TAL et al., 2019).

Nevertheless, even though support has been shown to be related to well-being, the number of
studies that explain the mediating role of belongingness mediates empathy-based support to
positive psychological effects is quite low. SDT provides a balanced perspective by emphasizing
the fulfillment of three fundamental psychological needs, including independence, ability, and
connection that are the basis of motivation and well-being (Awad and Alharthi, 2025). TE directly
fosters the need relatedness, that is through caring respectful teacher student relationships, and
indirectly maintains autonomy and competence by supporting understanding and
encouragement of student individual challenges. There is a considerable amount of evidence that
satisfies these needs will result in increased intrinsic motivation, engagement, and psychological
flourishing among students (Wahed et al., 2025; Awad et al., 2024). Indeed, empirical research
shows that teacher behaviors with high levels of empathy forecast greater perceptions of
autonomy support and relatedness in students, which subsequently forecast greater well-being
and reduced burnout (Al-Batah et al., 2024). Nevertheless, mediating effects of belongingness
have not attained sufficient theorization in SDTs, though the belonging is conceptually consistent
with relatedness. The present study builds on SDT by directly situating CB as a contextualized
operationalization of relatedness, which provides a more accurate way of understanding how
empathy increases well-being. The Attachment Theory takes the model a further step by
emphasizing the significance of secure and responsive bonds with caregivers and figures of
authority in the control of the emotional regulation and socio-emotional growth (Awad et al.,
2025). Teachers in schools are secondary attachment figures especially in primary education
where children are very much subject to the affirmation of adults. TE is associated with secure
attachment behaviors such as sensitivity, responsiveness, and attunement that promote the
development of a sense of safety and trust among students. Past research found out that children
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who have secure attachment with teachers report elevated social competence, reduced
behavioral issues, and improved well-being indicators (Wahed et al., 2024; Awad and Mahmoud,
2024).

Notably, the feeling of belonging that is developed in understanding classrooms reflects the
attachment mechanisms that ground the socio-emotional stability of children. Integrating the
Attachment Theory into this framework, the current study will embrace the developmental and
relational dynamics that cause belongingness to be a natural mediator between empathy and
well-being (Al-Sherman and Aldabousi, 2024). When combined, these theories come to the main
thesis that supportive, responsive, and empathetic teacher actions create the conditions in which
the students cannot help feeling like they belong, which subsequently contributes to their
psychological well-being. However, every theory has its own explanatory twist: SST focuses on
the protective and buffering role of empathy as social support, SDT focuses on the motivational
and need-satisfaction processes that connect empathy to well-being, and Attachment Theory
focuses on the developmental security offered by empathetic teacher-student relationships
(Ghonim and Awad, 2025). Although the two might be overlapping in terms of concepts, they do
not conflict but complement each other and the combination produces a more comprehensive
and holistic explanation of the phenomena being studied. Although the current studies are quite
strong, specific gaps that can be addressed by this study still exist. To begin with, despite the fact
that many studies carried out by international researchers support the value of empathy,
belongingness, and well-being as separate constructs, there are much fewer studies that
investigate how these constructs interact (Muhyeeddin et al., 2024). Second, in Pakistan,
academic success, training of teachers, or structural education issues have been of most concern,
with little focus on psychosocial pathways that form the foundation of SW (Ghonim & Awad,
2025). Third, the mediating influence of CB has hardly been theoretically formulated in such
frameworks which does not answer the question of how empathy is converted into well-being in
cultural settings where group membership and social approval have a high level of normative
significance. Setting the belongingness as the point of convergence of SST, SDT, and Attachment
Theory, the given study addresses both the gaps in the empirical literature and the theoretical
synthesis, providing a culturally applicable and developmentally responsive model of empathy-
based well-being in primary schools.

2.1 The empathy of teachers and student well-being.

The connection between TE and SW has received much reinforcement in the current educational
psychology, with the ability of teachers to perceive and react to the emotions of students
becoming a prominent pillar of a good pedagogy. According to the empirical results, teacher
behaviors associated with empathy, including active listening, perspective-taking, and supportive
communication, prove to be genuinely effective in fostering the perception of psychological
safety and emotional stability in students (Awad & Aldabousi, 2024). In the classes where
empathy stands out as a distinctive characteristic of the teacher-student relations, students
experience less stress, anxiety, and loneliness and more happiness, optimism, and life satisfaction
(Aldabousi, 2023; Aldabousi, 2022). Another set of studies has also found that teacher empathy
helps create an inclusive and respectful environment that legitimizes the feelings of students and
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helps them develop resilience in their emotions and enjoy their academic experience (Wahed et
al., 2025; Hussain, 2022). It is also possible to say that, as teachers engage in empathetic practices,
students are more likely to become fruitful in their self-concepts and enhanced interpersonal
abilities, which are highly connected to holistic well-being (Al-Ramahi et al., 2024). Studies
conducted both in the Western and Asian setting support the fact that the presence of empathetic
teacher behaviors decreases emotional distress and enhances flourishing although the effect size
seems especially relevant in collectivist societies where interpersonal harmony and supportive
relationships are highly regarded (Hussain et al., 2023; Mahmoud et al., 2025). Notably, the
research that is specifically concerned with younger pupils indicates that empathy in primary
schools has long-term developmental consequences, with children being particularly vulnerable
to relational communication by adults; empathic educators, therefore, play a central role in
promoting socio-emotional growth and developmental pathways (Al-Ramahi et al., 2024). Put
together, following hypothesis formulated.

H1: TE has a positive and significant effect on SW in the primary education context.
2.2 Teacher empathy and classroom belongingness

The empathetic actions of teachers do not affect only the emotional status of students but also
determine the development of their sense of belonging in a classroom significantly. Active
listening, showing empathy, and addressing the emotional and academic needs of students help
the teachers to foster a sense of belonging and respect in students (Hussain, 2022). Previous
research indicates that attentive teacher-student relationships are always accompanied by trust,
intimacy, and positive relationships that subsequently promote the attachment of students to the
classroom environment (Khan et al., 2024; Ghonim et al., 2025). Studies have also found out that
understanding teachers make students feel that they are treated fairly, inclusively, and accepted,
factors that lead to the growth of a high sense of belonging (Muhyeeddin et al., 2024). Conversely,
students will feel alienated, disengaged, and excluded by their peers and teachers when they lack
empathy (Nader Abdulrehim Ismail Awad, 2025). Empirical data also emphasizes that practices
based on empathy, which include recognition of different opinions and legitimizing personal
encounters, develop an inclusive culture that contributes directly to belongingness (Nazil et al.,
2025; Nazil, 2025). It seems especially important in collectivist cultures such as Pakistan, where
social harmony, group belonging, and validation of communities are the highly valued elements
of cultural values; in such a setting, TE will offer the relational space on which students will build
their identity in the classroom (Awad and Alharthi, 2024). Thus, basing on such findings,
hypothesis formulated.

H2: TE has a positive and significant effect on CB in the primary education context.

2.3 Classroom belongingness and Student well-being

The feeling of belonging among classroom students is an emerging literature that indicates that
the well-being of learners is highly predicted by this factor. CB is the degree of student perception

that they are welcomed, supported, and related to teachers and others and this sense of
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belonging has been associated with favorable psychological results many times over (Hussain et
al., 2023). The researchers in the empirical research have established that elevated levels of
belonging are linked to happiness among the students, lowering stress, and greater resilience to
tackle both academic and personal challenges (Obeidat et al., 2024). It has also been anticipated
that a high level of self-esteem, motivation, and a general improvement in attitude towards
school which are part of well-being are a contributor to belongingness (Yusuf et al., 2025).
Conversely, learners who are not made to feel belonging to the classroom stand higher chances
to acquire anxiety, depression, disengagement, and poor health outcomes (Alghizzawi et al.,
2025). The longitudinal research demonstrates that the effects of belonging do not involve just
temporary emotional levels but it also assists in explaining the long-term socio-emotional stability
and academic perseverance (Al-Sherman and Aldabousi, 2024). The belongingness role is
aggravated in collectivist cultural backgrounds such as Pakistan whereby the normative
importance of group identity and social cohesion is quite high and the students get much of their
self-esteem and mental security when they realise that they are welcome in their classroom
groups (Awad and Ghonim, 2025). Taken together, these findings make it possible to conclude
that CB is among the significant mechanisms through which educational settings can affect SW.

H3: CB has a positive and significant effect on SW in the primary education context.
2.4 Mediating role of Classroom belongingness

Although TE has a direct impact on SW, growing evidence indicates that the impact does not
assume a simple linear type of relationship but is introduced by significant psychosocial processes
of which CB occupies a prominent role. The teacher practices that promote the creation of an
inclusive classroom environment, including recognizing the perspectives of the students, their
emotional validation, and providing one-on-one support, are expressive of empathetic teacher
behaviors that enable students to feel included and valued in the classroom (Aldabousi, 2023). It
is this sense of belonging that offers the psychological basis that allows empathy to become more
profound in its outcomes of well being. Previous research has demonstrated that the
belongingness is a crucial mediating variable between teacher practices and student adjustment,
which is why students who have empathetic teachers are more likely to report higher levels of
self-esteem, optimism, and emotional stability (Aldabousi, 2022). As an example, it was shown
that although TE improves trust and safety in classroomes, it is the consequent feeling of belonging
that directly decreases stress and positively affects affect (Aldabousi, 2022). On the same note,
there is also evidence that empathy-based support enhances academic engagement due to the
fact that students have enhanced classroom inclusion perceptions (Awad & Ghonim, 2025). Such
a mediating process is specifically relevant to collectivist cultures, like Pakistan, where the degree
of identity and well-being can be closely associated with the level of acceptance to the group; in
such cultural backgrounds, belongingness can be an important channel to correlating relational
teacher qualities with the psychological outcome of students (Aldabousi, 2024). Although this is
the case, there is a gap in theoretical and empirical research on the explicit modeling of
belongingness, which is a critical gap. By solving this, the current study aims at elucidating the
way empathy has its effects, which provides a more delicate comprehension of the processes
behind SW.
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H4: CB mediates the relationship between TE and SW in the primary education context.
3. Methods
3.1 Sample and Data Collection Procedure

The current study sample data were gathered through primary schools in Pakistan based on
purposive convenience sampling that is often used in the research of social sciences when the
specific target groups should be reached (Ghonim et al., 2025). The experiment involved the
collection of data within a period of four months (February to May 2025). In a bid to access it, we
first sent emails to school principals and school heads in both public and private schools in the
Punjab province via professional and academic circles to request them to participate. After the
schools consented to take part, we presented the nature of the research to the schools,
distributed information sheets and invitation letters to the parents or guardians of the students,
making it voluntary and informed consent. Students who received the permission of their parents
and were ready to take part received the paper based surveys that were conducted at regular
school hours. The involvement was not compulsory and no rewards were provided and students
could pull out at any stage. All in all, 400 survey forms were sent to primary school students in
various schools. Out of these, 312 were returned, which is a 78 percent response rate. The data
was screened to exclude missing information and thoughtless responses (e.g. the same answer
to all questions), and a total of 289 usable responses were then measured in the analysis,
surpassing the recommended minimum sample size in SEM (;). The data set was checked in line
with the existing guidelines (Nazil, 2025; Al-Ramahi et al., 2024) to determine the presence of
univariate and multivariate outliers, normality, and multicollinearity, making it strong enough to
proceed with the analysis. Table 1 provides a summary of the demographic traits of the sample.
The gender ratio was comparatively equal and it consisted of boys (52.2) and girls (47.8). Most of
the students (64.7) were in the public schools and only 35.3% were in the private schools. The
majority of respondents (41.9%) belonged to Grade 5 with the rest of Grade 4 (31.5%), and Grade
3 (26.6%). The age bracket was between 8 and 12 years; the highest percentage was between 10
and 11 years old (53.6%).

Table 1. Demographic Profile of Respondents (N = 289)

Characteristics Category N %
Gender Male 151 52.2
Female 138 47.8
School Type Public 187 64.7
Private 102 35.3
Grade Level Grade 3 77 26.6
Grade 4 91 31.5
Grade 5 121 41.9
Age (Years) 89 58 20.1
10-11 155 53.6
12 76 26.3
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3.2 Measures

Since the instruments had been designed in English in the first place, they were translated into
Urdu in order to make them culturally and linguistically acceptable to the Pakistani primary school
learners. In line with the customary procedure, a forwardbackward translation method was used
to provide conceptual and semantic precision (Awad & Aldabousi, 2024). The scales were firstly
translated into Urdu as translated by two bilingual education experts and then another group of
bilingual experts independently translated the translated Urdu back into English. Differences
between the original and the back-translated version were thoroughly looked at, deliberated and
polished until there was equality between them. The updated Urdu version was then again
screened by two cultural specialists to make sure that the context is sensitive and that the
language is appropriate in terms of age. Lastly, a pilot test involving a small number of primary
students was carried out to ensure that there was clarity, understanding, and reliability of
responses. According to the pilot response, slight modifications on the words were offered to
make it easier to read. To form an agreement around all constructs in a child friendly and reliable
format, a five point Likert scale was adopted with 1 (strongly disagree) to 5 (strongly agree).

The adapted form of TE Scale was used to measure TE, which was initially validated in the Western
setting but later tested in other educational settings and supported by high psychometrics
(Hussain et al., 2023; Mahmoud et al., 2025). The scale evaluates the ability of the teachers to
know the mind of the students, to be sensitive towards the needs of students and to offer
emotional support to the students. The previous research has shown that this instrument has a
high level of internal consistency, and the estimates of Cronbach’s alpha are above 0.80 in various
cultural settings (Alazaidah et al., 2024; Aldabousi, 2022). One of such representative items is, My
teacher attempts to know how | feel when | am in a bad mood. The short version of the
Psychological Sense of School Membership (PSSM) scale by Awad and Alharthi (2025) was used
to assess CB on the shortened and age-appropriate version. The measure has been utilized
extensively in educational research in both Western and non-Western contexts with a high level
of construct validity and reliability where alpha coefficients are mostly between 0.75 and 0.85
(Aldabousi, 2025; Awad and Mahmoud, 2024). The tool measures the level of acceptance,
inclusion, and value of students in their classroom community. One such sample item is; | feel like
| belong to my class. The Student Subjective Well-Being Questionnaire (SSWQ) was used to
measure SW and has been proven to be valid in various cultural and school settings (Awad and
Mahmoud, 2024; Al-Batah et al., 2024). The SSWQ is a measure that measures various areas such
as school connectedness, academic efficacy and general life satisfaction in schools. The tool has
shown good psychometric qualities, whereby the Cronbachs alpha values have been reported to
be above 0.80 in studies that have been done both in the western and Asian settings (Algaraleh
et al., 2024; Al-Batah et al., 2024). One of the sample items is, | am happy when | am at school.

3.2 Data Analysis

The SPSS version 29 and AMOS were used to analyze the data collected in this study. Initially, the
descriptive statistics was calculated to highlight the demographic profile of the study. SEM was
used in order to test the proposed research framework and hypotheses. The reason why SEM was
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considered suitable was the possibility to measure many relationships between variables at once
and investigate direct and mediation effects within one model (Al TAL et al., 2019). The analysis
was performed in two steps. The constructs were valid and reliable in the sense that the
measurement model was estimated and assessed based on suggested fit indices like CFI, TLI,
RMSEA, and x2/df (Awad, 2024). After having attained an acceptable model fit, structural model
was tested to test the hypothesized path relationships between TE, CB and SW, including the
mediating mechanism. Since self-reported data were used to measure all variables and the
respondents were the same, the potential of common method bias (CMB) was also taken into
account. To reduce this risk, a number of procedural solutions were used when collecting data
based on the recommendations of Algaraleh (2024). The participants were guaranteed the right
to anonymity and confidentiality, they were not told there were no correct and incorrect answers
and were encouraged to give the honest answers. The survey design also split various scales using
section breaks to minimize priming of the responses. A single-factor test was applied to test the
existence of CMB statistically by applying the exploratory factor analysis as developed by Harman.
The findings showed that none of the factors explained most of the variance and the first factor
could explain the total variance less than 40, which implied that CMB was not a serious issue. This
result can be compared to the recent claims that common method variance can be less
problematic in behavioral studies than it was previously believed (Saad et al., 2025; Alzboon et
al., 2025). Further reliability and validity of the constructs were measured. Cronbachs alphawas
used to test internal consistency, and the results showed that all the scales had values greater
than the acceptable alpha level of 0.70, which indicates good reliability. The convergent and
discriminant validity were determined using standardized factor loadings, average variance
extracted (AVE), and composite reliability and square root of AVE and inter-construct correlations
respectively, respectively. These analyses combined provided evidence that the measurement
instruments were robust. Table 2 contains the descriptive statistics, estimates of correlation
between the variables, and reliability estimates. The findings show that TE, CB and SW have
significant positive correlations with each other thus giving some initial evidence to the
hypothesized model.

Table 2. Descriptive Statistics, Reliabilities, and Correlations of Constructs (N = 289)

Variables M SD 1 2 3

TE 3.92 0.54 (0.89)

CB 3.85 0.57 0.63** (0.87)

SW 4.01 0.59 0.58** 0.66** (0.91)

*Notes: *Correlation is significant at the 0.01 level. M = Mean; SD = Standard Deviation; values in
parentheses represent Cronbach’s alpha.

Source: Authors’ own work

51



4. Results
4.1 Measurement Model

The alpha of Cronbach was determined to evaluate the internal consistency of three constructs
namely TE, CB, and SW. The satisfactory reliability is verified because all constructs surpassed the
suggested threshold of 0.70 (Ghonim and Awad, 2025) (see Table 2). Then a measurement model
was defined that contained three latent variables, where the observed indicators of the latent
variables were the observed indicators. Confirmatory factor analysis (CFA) revealed that the
measurement model fits well: 0 -2 = 196.47, df = 58, p = 0.01; Comparative Fit Index (CFl) = 0.97;
Goodness-of-Fit Index (GFI) = 0.93; Tucker-Lewis Index (TLI) = 0.96; Root Mean Square Residual
(RMSEA) = 0.05; and Standardized Root Mean Square Residual (SRMR) = The indicators
demonstrated strong loadings on their constructs and the standardized loadings fell within the
range of 0.64 to 0.88 (t-values = 7.9212.86, p < 0.05). Calculations of composite reliabilities (CRs)
were made to further prepare the internal consistency of the constructs with the values of
between 0.79 and 0.93, which is far beyond the acceptable level of 0.70 level. The values of the
average variance extracted (AVE) were 0.53 to 0.74, which fulfilled convergent validity as every
construct had over half of the variance in its indicators (Muhyeeddin et al., 2024). The
discriminant validity was also determined because the square root of the AVE of each construct
was greater than the square correlations of the constructs with each other implying that the
constructs were not the same. The highest correlation was observed between CB and SW (r =
0.66), which is also theoretically consistent with the previous studies that define the importance
of belonging in improving the psychological performance of students.

4.2 Structural Model

The findings of the structural model are in Table 3. The model fit indices showed the excellent fit
to the data: 2 =842.56, 318, p < 0.01; CFl = 0.96; NFI=0.95; TLI = 0.95; RMSEA = 0.05; SRMR=0.04.
These values are within recommended ranges, and it proves that the structural model is
adequate. The squared multiple correlations (R 2 ) indicated that the model accounted 42.8
percent and 56.2 percent of the variance in CB and SW respectively. This evidence implied that
the data were explained by the model in its proposed form to a significant extent of variance in
the key outcomes, which further supported the strength of the theoretical background of the
framework.

The significance of structural path coefficients was used to determine the research hypotheses.
The TE-SW (H1) connection was significant ( 0.41) and positive, which means that the higher
students perceived their teachers to be empathetic, the higher the levels of well-being were. The
TE to CB (H2) path was also of significance ( 0.67, p < 0.001) indicating that empathetic teacher
behavior strongly contributed towards enhancing the feeling of belonging in classroom among
students. In line with H3, CB had a positive correlation with SW ( 0.32, p = 0.001), indicating that
students who perceived themselves to be included and valued in their classrooms had a better
psychological wellbeing. Lastly, a mediating effect of CB was also tested (H4). The indirect
relationship between TE and SW mediated by CB was significant ( = 0.21, p < 0.001). This finding
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proves that CB mediated the relationship between TE and SW to some extent. Stated differently,
though empathetic teacher actions had a direct positive impact on SW, they also indirectly
affected SW by promoting a sense of belonging in the classroom environment. Combined with
the findings, they strongly support the idea that TE is a significant determinant of student
outcomes, both directly and indirectly via its impact on CB. Figure 1 illustrates the estimated
relationships of the study and its hypothesized relationships.

Table 3. Structural Path Estimates

Path Path estimate (t value) Hypothesis testing
(H1) TE> SW 0.41(10.87) Supported
(H2) TE-> CB 0.67 (16.42) Supported
(H3) CB> SW 0.32 (7.96) Supported
(H4) TE-> CB > SW 0.21 (8.34) Supported

Source: Authors’ own work

Figure 1. Hypothesis Results

Classroom
Belongingness 0.32%*
0.67**
0.41*$
Teacher Empathy Student Wellbeing

5. Discussion

The objective of the existing study was to cover the direct and indirect impact of TE on SW and
mediate the relationship through CB within the settings of Pakistani schools. These results were
a good indication of an operationalized model that TE has a significant contribution to SW with
considerably stronger significance, developing CB, and that belongingness as such has a positive
contribution to the well-being with mediation of empathy. Taken together, these findings
corroborate the notion that TE is not a lone idiosyncratic feature but a social force that supports
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classroom processes and gradually develops students in a holistic manner. The positive direct
relationship between TE and SW confirms and expands a tremendous stream of academic studies
on the international level. To provide an illustration, Mahmoud et al., (2025) and Nazil (2025)
emphasized that emphatic teachers do not only stimulate emotional safety and resilience but also
Hussain et al., (2023) and Khan et al., (2023) found out that empathy reduced stress and provided
trust in students. They are in agreement with the existing findings, which show that empathy is a
protective variable of SW. Secondly, the results correspond with those of Ghonim and Awad
(2025) and Alghizzawi et al., (2025), who found teacher care to be predictors of high student
motivation and positive affect and emotional attunement. The same result was identified by Al-
Sherman and Aldabousi (2024) who suggested empathetic practices by teachers to create
beneficial climates which mitigated psychological distress. The strength of the direct way in this
study is thus a supportive concept that TE is at the center of well-being under different
circumstances.

The other result that was reached was that empathy was a robust foreboding of CB signifying that
where educators are helpful, insightful, and caring, the students will experience a greater bond
and will be esteemed and felt as a part and parcel of the peer group and classroom society. This
observation is consistent with the emotions expressed by Awad and Ghonim (2025) whose
paradigm study has observed that belongingness is fundamental to academic and emotional
success. Similarly, Aldabousi et al., (2025) and Alazaidah et al., (2024) found that, teacher support
will never diminish the students sense of belonging to the school and the findings of Awad and
Aldabousi (2024) also revealed that empathy based teacher behaviors promote positive peer
connectedness. The present findings also coincide with the findings made by Alazaidah et al.,
(2024) who came to the conclusion that students who have an idea that teachers are
understanding and respectful have an opportunity to report greater rates of being attached to
the classroom. These similarities in combination establish that empathy is a relational process
that can also allow one to be inclusive and not alienated at a learning environment.

Additionally, CB also had a strong predictive value of SW, which is consistent with the results of
Awad and Mahmoud (2024) and Al-Batah et al., (2024), that also confirmed that belongingness
has a direct correlation with life satisfaction and emotional well-being. Algaraleh et al., (2024)
further explained that the sense of belonging reduces distress and forms a sense of optimism but
Khan et al., (2023) found out that social connectedness is an important factor that helps people
adapt to their culture in Asians. The same is determined by Mahmoud et al., (2025) who assert
that belongingness is advantageous to resilience of the students, and by Ghonim et al., (2025)
who determined that it reduced the stereotype threat and resulted in thriving. These overlaps
indicate that belongingness has proven to be a universal determinant of well-being but the degree
of correlation in the current study suggests that it is especially salient in collectivist cultures like
Pakistan where group identity and community is highly esteemed. The mediation analysis proved
that CB is a mediator that has a significant role in translation of TE into SW. This concurs with
Aldabousi (2024) and Aldabousi (2023) who theorized that belongingness is a psychological
mediator between teacher assistance on one end and student results on the other. It is also based
on the findings of Awad et al., (2023), authors of Wahed et al., (2025) who managed to prove the
impact of interaction between teacher behaviors and mental health and academic engagement
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through CB. It is significant to note that the result of the mediation is an incremental addition to
the literature given the fact that it offers empirical validation in a South Asian setting whereby
such integrative models have largely not been tested. In this aspect, the findings are the
continuation of Hussain (2023) culture model, and close to the research where Hussain et al.,
(2023) found out that the role of empathy on well-being was mediated through belongingness in
Turkish schools.

Thus, the study provides a solid argument that empathy is not only a direct factor which defines
well-being, but an indirect factor, which can be implemented in the classroom during social
processes. Though it is certainly much congruent with the majority of the existing literature, there
are some differences that should be noticed. Hussain (2022) presented less significant
correlations between empathy and well-being in some of their Western samples as an example:
maybe due to forces of structure, such as competitiveness or standardized testing, blocking the
association effect of empathy. Similarly, Qadeer et al., (2025) and Qadeer et al., (2025) also
reported that empathy per se was no longer sufficient to promote results in the high-academic
pressure settings. These counterarguments underline the concept that the strength of empathy
is different in terms of its context. Being both teachers and guides in virtually everything that
happens in Pakistan, empathy may be more potent than in individualistic situations. The finding
confirms the importance of cultural sensitivity within the educational psychology context and
cautions against the chances of the same effects on cultural settings. Taken together, the findings
of this paper may be considered as powerful signals that TE is a basis of SW, either directly or
indirectly on the moderating role of CB. The research can make contributions to the current body
of literature on the workings of relational processes in the learning process because it
demonstrates that the phenomena of caring teaching can generate inclusive classroom-based
learning environments that, in turn, enhance the psychological well-being. To further the point,
by contextualizing the findings within the frames of the Pakistani educational setting, the article
also highlights the point that the interventions that rely on empathy may be particularly useful in
collectivist cultures. Thus, the current research is based on the earlier research but,
simultaneously, validates it, giving new facts concerning the mechanisms of how TE can assist
students in prospering.

5.1 Theoretical and Practical Implications

The implications of the results of this paper are rather significant in respect to theory because
they help us know more about the functioning of TE as a multidimensional construct, which is not
only confined to the specific teacher-pupil interaction but also a systemic determinant of SW.
Through SST, SDT and belongingness theory, this study demonstrates that TE is a relational
activity and not a personal trait that creates the phenomenon to psychological safety, motivation
and prosperity. The fact that CB is a mediating process is a contribution to the theoretical
sophistication of the current models, as it provides empirical evidence on the fact that the effect
of empathy is mediated by the processes of social inclusion and is not a direct one. This
substantiates the implication that in learning contexts, well being is generated within the teacher
student dynamics and peer interaction. Moreover, as the current research confirms the
relationships between empathy and belongingness in the Pakistani context, the current research
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contributes to the research on cross-cultural educational psychology by showing that empathy
and belongingness are cross-cutting constructs, yet the extent of their expression and
demonstration will rely on the cultural values of collectivism, respect to authority, and learning
oriented community. By so doing, the study is part of the theoretical discourses of the problem
of whether psychosocial determinants of well-being are global or culture-specific and indicates
that the further studies need to apply context-sensitive models.

In practice, the results point to the necessity of developing empathy as the basis of the teacher
training and professional development program. Active empathy by the teachers may lead to the
introduction of a more effective inclusive classroom environment where students feel valued and
affiliated which may ultimately improve their emotional well-being and academic interest levels.
This study provides a supported reasoning of a pedagogical shift towards a more relational level
where care, listening, and respect of one another are centralized, and where, in Pakistan, the
school systems are more inclined to ignore the fact that students are taught to memorize facts
and show performance in terms of results. It is also recommended that schools should include
systematic empathy building programs in teacher training programs and provide lasting in-service
training workshops to keep such practices. Furthermore, the fact that CB is the one, which makes
the impact of empathy possible, presupposes that the school administrators must help to
establish the environment, in which collaborative learning, peer acceptance, and participation
will take place. Policies facilitating the small classes and mentorship system and collaborative
learning methods could be applied to enhance the sense of belonging in the students and hence
psychological well-being. It also repercussions to the educational policy makers who must realise
that well being is not a collateral goal but a core element of quality education. The national
education systems in Pakistan may also incorporate well being indicators so as to be in line with
global agenda which is the inclusion and equitable quality education by the United Nations
sustainable development goal 4. The teacher empathy and student belongingness programs
would not just enhance the learning outcomes but also contribute to the overall social objectives
of coming up with strong and socially responsible citizens. The originality of the research is also
in the fact that it shows that the effect of empathy-based educational interventions can be
deemed as important in the context of enhancing SW in a South-Asian context, in which the
amount of empirical research connected with the problem is limited. In this way, it offers useful
information to teachers, school leaders and policymakers that seek to improve the socio-
emotional developments of the learning process. On the whole, the given study contributes to
the field of theory rather well, both describing how empathy can enhance SW, and situating it in
the context of a culturally based paradigm, and its practical implications show the significance of
the fact that the educational practices and policies need to be inverted and oriented to empathy,
belongingness, and holistic growth as soon as possible. The study, through the synthesis of both
the theory and practice, defines empathy as a pedagogical skill, and an agent of learning
transformation that will be in a position to reorganize learning environments and enhance
student well-being in Pakistan and other places.
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5.2 Limitations and Future Research Directions

Although the current research offers some significant information on the role of TE, CB and SW
in the Pakistani educational environment, one must consider a number of limitations that can
help him/her interpret the findings and opens the way to further research. First, cross-sectional
design limits the possibility of coming up with causal links between the constructs. Even though
SEM offers strong statistical data of directional associations, it does not exclude entirely the
possibility of reciprocal effect, not to mention that students who have better levels of well-being
can also view their teachers as more empathetic or experience stronger belongingness. The
identification of the causal paths in this study would therefore require longitudinal studies or
experiment interventions to ascertain the cause and effect relationships. Secondly, the use of
self-reported measures encourages social desirability bias and common method variance, despite
the adoption of methodological measures like the use of anonymity and statistical controls.
Students might have replied in a manner that could demonstrate a socially acceptable perception
of teachers and not what they actually went through. This may be improved in future studies by
utilizing multi-informant designs, including teacher self-report, peer ratings or classroom
observations, and thus triangulate data sources to increase validity. Third, the sample, though
large enough and diversified in the aspect of demographics, was restricted to schools in selected
areas in Pakistan. Pakistan has a very heterogeneous system of education, which includes urban
and rural differences, state and privately-owned schools, and different socioeconomic statuses.
The results, thus, cannot be entirely extended to all situations in the country especially the
underserved rural regions where teacher-student relationship might be significantly different. It
would be beneficial to extend the future studies to a national sample to gain a better picture of
the phenomena. Fourth, the paper concentrated on empathy and belongingness as the most
significant predictors of well-being, but other related psychosocial variables and structural
variables have not been mentioned. As an example, these relationships can be moderated or
interact with family support, peer relationships out of the classroom, school climate, and cultural
values. Incorporating these variables in future studies would create more sophisticated models
that indicate complexity of the well being of students living in collectivist societies. Moreover,
modulating factors of gender, socioeconomic status, or school type may be a fruitful area to
investigate whether the studies found in this research are equally good in the subgroups. Lastly,
the research was placed in the cultural backdrop of Pakistan that makes significant contributions
to the literature but fails to extend external validity to other areas. Although the results can be
considered to be in line with international evidence, the cultural values of teacher authority,
respect, and collectivism might have increased the effects of empathy and belongingness that
have been observed. The cross-cultural comparison and contrast studies would be beneficial in
establishing the existence of the same mechanisms with the same amount of strength in the
societies that are more individualistic, thus contributing to the global discussion of TE and SW.
Given these shortcomings, a longitudinal, experiential, design, should be followed in future
studies that would expand the sampling methods to include varying learning environments, other
psychosocial and situational factors and cross-cultural comparison of the same. This work would
not only confirm and expand the study findings but also enhance our knowledge regarding how
empathy-based educational activities can promote the sense of belongingness and improve SW
in a diverse cultural and institutional setting.
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6. Conclusion

This paper aimed to examine how TE influences SW with a focus on the mediating effect of CB to
the Pakistani learning environment. The results were a strong argumentation of the proposed
model as they proved that empathetic instructors have a direct positive impact on the
psychological well-being of students, as well as contributing to the development of a sense of
belonging further strengthening successful results. This evidence proved that TE is not only a
character trait but a transformative practice that changes the culture in the classroom and
empowers students to achieve success in the classroom, emotionally, and socially. The
identification of CB as a key mediating variable contributes to the current theoretical literature
and makes it obvious that well-being is not developed in individual teacher-student relations only,
but is present in a classroom context as well. The works of this paper are of great importance on
several levels. Theoretically, it connects and expands empathy, belongingness, and well-being
models, and the latter prove to be appropriate in a South Asian cultural environment where
reduced individualism and collectivism rules are powerful. In practice, it offers evidence-based
advice to teachers, school administrators and policymakers and shows that compassionate
actions and inclusive classrooms are the keys to improving student welfare. Notably, as it
addresses the situation in Pakistan, where educational research has been compelled to heavily
focus on academic performance as opposed to social-emotional growth, the article makes a vital
contribution to the existing literature and demonstrates the necessity to redefine the purpose of
education to focus on more than cognitive performance. Finally, the results also support the idea
that the development of empathy and belongingness in the classroom is not a fringe benefit, but
an essential requirement of student success. The paper demonstrates that, by being
compassionate and encouraging a sense of belongingness, teachers create the basis to having
resilient, motivated, and emotionally secure learners. With the emergence of the fast moving and
highly competitive education environment, such relational practices are mighty mechanisms of
individual development and group welfare. In this sense, this study is part of an emerging world
trend that demands humanization of education, placing Pakistan in a wider international context,
and providing the channels of developing education systems that not only foster achievement but
also the SW in its entirety.
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